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Michigan State University College of Law 
 

Minimum standards for documentation of DSM-5 disorder and academic accommodations 
(rev. 10/26/17) 

 
When students request accommodation under the Americans with Disabilities Act, they are asked to 
submit documentation regarding their disability and requested accommodations. Their documentation 
is reviewed to ensure that appropriate standards of care are used to establish 1) that a student has a 
disability and, 2) that there are accommodations that can offset the academic disadvantage created by 
the disability. The reviewer’s job is not to dispute the examiner’s findings; rather, it is to be assured that 
appropriate and thorough clinical procedures were used to develop the diagnosis and 
recommendations.   
 
A report of a psychological assessment, completed by an appropriately licensed or certified psychologist 
must be presented.  The report must include specific diagnoses which meet standards for the Americans 
with Disabilities Act’s definition of a qualifying disability. The report provided must include the following 
components: 
 

1. A statement of the emotional, behavioral, and/or academic problems that the student is 
experiencing.   

2. A discussion of the history of those problems, including when they began, what services have 
been provided in the past, what diagnoses or educational classifications have been given in the 
past.  

3. A statement documenting that there has been some screening regarding the possibility that 
medical conditions account for some or all the problems.  

4. A statement of all the assessment tests and procedures included in the current evaluation.  
5. The results (standard scores and or/scaled scores) must be given for every subtest of every 

standardized psychological and educational test given and every self-report symptom checklist 
administered.  

6. If a learning disorder is diagnosed, there must be evidence that the disorder was present in 
childhood, and that one of the core academic processes is significantly below the normative 
level for similarly aged persons or if average, the average achievement is sustainable only by 
extraordinarily high levels of effort or support. The reference group for such comparisons is the 
general population, not a high functioning peer group such as students pursuing advanced 
academic degrees in a rigorous curriculum. In essence, a history of successful academic 
performance prior to law school, followed by diminished academic performance in law school is 
not, in and of itself, evidence of a disability.  

7. For each diagnosis given, the report must indicate which specific symptoms of the condition are 
present and what standardized assessment procedure was used to establish the presence of 
each symptom.  

8. If a diagnosis of Attention Deficit Hyperactivity Disorder is given, the assessment must include a 
structured interview or self-report that specifically assesses the DSM-5 symptoms of ADHD. In 
keeping with DSM-5 guidelines, the diagnosis cannot be made solely on the basis of 
neurocognitive test scores.  

9. For each diagnosis given, the report must indicate how the impairment criterion for the 
diagnosis was assessed.   
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10. There must also be reliable and valid evidence that the symptoms substantively interfere with 
performance in the areas in which accommodations are being recommended.  The impairment 
must be relative to the general population, not relative to a high functioning peer group; such as 
students pursuing advanced academic degrees in a rigorous curriculum.  

a. It is incumbent upon the recommending examiner to administer tests that can 
demonstrate that comprehension, performance speed, auditory processing, 
distractibility, or such processes occur at levels substantially below the normal 
population. 

b. It is incumbent upon the recommending examiner to make a case, using the data 
developed in the course of the evaluation, that the affected processes prevent the 
student from accessing the curriculum or from demonstrating mastery of course 
objectives, in spite of having traits, characteristics, or skills that would otherwise allow 
the student to demonstrate mastery of course objectives.  

c. It is incumbent upon the recommending examiner to administer tests that can 
demonstrate that the recommended accommodations have a high probability of 
providing a clinically significant remedy for the adverse impact of the problematic 
process interfering with accessing the curriculum or demonstrating mastery of the 
course objectives.  

11. Often students will have a history documenting the existence of disorder and impairment over 
an extended period. However, when no such historical documentation is available, it is 
incumbent upon the examiner to rule out the possibility of malingering, i.e., the student is 
deliberately faking symptoms to achieve an advantage.  There are tests that are standardized for 
just such a purpose.  Either relevant tests results or discussion of the relevant clinical judgment 
process should be briefly included in the report.  

12. A statement of the examiner’s credentials, years of experience, or specific experience with this 
type of psychological assessment will not be accepted as documentation of a disability or of the 
necessity for accommodations in lieu of a report with all the characteristics described above.    


